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Abstract: capable of a developing based on the social changes, is the plan that will

Schools, due to their particular structure, can be considered as social systems, ir*Je ShapEd per regi_on and.that is delimiedied on SpeCial personal .
which high-degree autonomous processes take place. This is particularly obvious irplacementsl regarding the influence of both the colleagues and the social

the training process. The education as a part of a wider society is influenced by an)/env'ronmem'
social change. Should we cause changes in the school with a simple change in the . . . . .
training of schoolteachers? Our research that which place during the academicyearlt IS Obv_'ous that the conscience, the faculties of undertakl_ng any
2002-2003 is concerned with the teachers’ attitude. It includes three groups of teac mpetencies and the readiness for chan_ges are Co.nnECtEd are in between
that participated in District Training Centers and more specific in “multi-cultural tN€M, when become reason for organizational learning. In order to shape

Education” programs. Our perspectives along with the proposals of the teachers#i organizational ConSCie_nce and a disposal Of_ Undertaki_ng competencies
our sample try to relate to the above. on behalf of the persons in charge, it would be important in all the phases

of the training of schoolteachers to give particular attention in the autonomy
1. A Theoretical Frame of Possibilities: School as a Training and in the configuration of productive training processes, in the following

Organization forms:

The discussion on the growth of schools began in the 1980s, and since Courses, programs of education and learning that require content and
then there have been many attempts in order for schools to be described asmethods of academic instructive regulations that results from the social
training organizations. It seems to be an agreement, that processes of changes and dynamic relations of collaboration, as for example
growth and change can take place in schools under two conditions: between universities and teachers.

2. A dynamic connection of students-traingasough school growth
® Somebody can locate positive conditions in them, as for example wider programs.
practical spaces in each school or a particularly good relation of confiden3. Further training depending on the internal needs that each school has,

ce with the person who supervises. even in the form of informal exchange of different schools in the

* Favorable internal schoabonditions exist, as for exampleraadines Internet. A characteristic example is the fact that in some schools we
and responsibility of school authoritiésr innovatory processes.The have a high percentage of foreign students and in others that percentage
knowledge of organization cannot be achieved wittibat knowledge is very small or even non-existent. Consequently each schools needs
and the readiness of growth of members. It presupposgsrésence are different.
of common beliefs and objectives. 3. Investigation and Analysis of the Training Needs of Schoolteachers

. . . . on “Multi-Cultural Education” issues
Schools, due to their particular structure, should be considered as So.c'ai%ducation as a part of the wider society is influenced by any social
systems, in which high-degree autonomous processes take place. Thig,igqe “In Greek education, during the last years a change takes place.
particularly obvious in the training process. School “is activated generaliyis change is related with the abrupt increase of the number of students
by the individual — or the student or the schoolteacher [...]. From thifat emanate from other countries and particularly Albania. Teachers are
prospect no one primarily pays attention in concrete legal systems [...] # gjrect recipients of problems that are connected with the difficulties of
organizations however [...] develop their own level, whose logic, Shapgseign students. School, as it was written earlier, because of its particular
the individual action and energy and establishes itc(Z 1999, 75).  torm should be considered as a social system, in which high-degree
Autonomy is one of the factors that are in effect as essentials for thg,nomous processes take place. So we tried via our research to investigate
knowledge of organization fest, 1992). This is rendered particularly 1o training needs of teachers on multi-cultural education issues
explicit, when the teacher is called to face difficulties e.g. in level of language 5 research took place during the academic year 2002-2003 and is
with foreign students. concerned with the teachers’ attitude. It includes three groups of teachers
2. The Contribution of School Teachers in Education that participated in District Training Centers and more specific in “Multi-

Should we cause changes in school with a simple change in the trainingtural Education” programs. In those programs teachers learn about
of schoolteachers? The general educational-political situation that prevaislticultural theory and relative teaching methods. The one group of teachers
is referred to the possibility of school growth per region via its continuosnanates from the region and the others from Athens.
change towards conditions of qualitative improvement. All processes For the conduct of the research a specifically parked questionnaire (probability
however depend on basic factors, such as the will, the capability and siystematic sampling) was used along with semi-constructed interviews.
special school forms @@sst, 1992). A total of 278 teachers participated in the research. From this total

women was 58% and 42% were men. We consider this percentage a

The idea regarding the effect of general measures of schoolteach@&glistic one since t_he women teac_hers tha_t are in service exceed the 52% of
training is focused in two fundamental points: the total teachers in service. Particularly increased was the attendance of
® From one hand it is pointed out in an individual level an insufficiengvomen in the regional District Training Centers.

organizational conscience of configuration of representations (Wenzel As for thelevel of educatiothey serve 26% of them were pre-elementary

1998). Schoolteachers’ individual conscience regarding the instructigghoolteachers, 68% of them were elementary teachers and 6% of them

process is determined in initial level in the form of his course and leaggre high school teachers (specialized in literature).

in the school as total. The reasons for this dynamic of growth concerningRegarding the scientifizaining of the teachers in our sample we should

the conscience can be sought in the academic education of schoolteadH¥g, that: ] ] ]

as in his further training. On the other hand it depends on the situat®n83,2% of these teachers have only acquired their basic degree,

of readiness and the will of each individual separately to act energeticdlly6,3% have watched the M.D.D.E. or other Seminars

in particular given structures. Only the will cannot function positively®  The rest of them did not answer.

and involve results, as those that can be achieved with the adoption offThey are inservice:28% from 5-10 years, 42,7% from 10-20 years and

suitable measures that require a constructive mixture and use of exis@#%3%% above 20 years. A first estimate points out that the separating line

faculties. between the two groups of teachers of obligatory education is far more
* The organizational development of learning result from individual or ifitense in the region, since the syndromes of the Greek educational system

is collective energies and intentions. Substantial for a school, whichsill function at that point.
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The reasons that led the teachers of our sample to attend programs gighioypacgpia
arise “Multi-cultural Education” issues were grouped in four Categoriesf’awpyoyldvvng M (1997a):  Ofpata  AIGTTONTIGHIKAC
® A 1st categorybecause students with cultural particularities (immigrants, EKT[GiﬁEUO,I']Q Ae.r']va Exd G.utenberg

foreigners, etc) study in the school units they serve. MkétoBog, A. (1997): E6viki Tautdtnta Kai AIGTTOAITIOUIKA

* A 2nd categoryas an effort of briefing or knowledge growth. ; i |
* A3d categgoryxfor as a general intere?st for the sul?jecgt] Exmaideuon, mep. H Aéoxn Twv Ekmaideutikwv, T. 19,
* A 4th category for various other reasons. Abrjva, oel. 23-27
* As for thefirst category we note that our sample presents differentiationdfuou, . H. (1996): ATokhion — ZTiyuamouog. AQOpOIWTIKA
depending on the group that constitutes it. OewpnTikn Mpooéyyion Twv ATTOKAICEWV OTO ZXO0Acgio, €kO.
® The reason of attendance the need of theoretical briafidgpractical GutenbergA8Ava
training (45%). Theteachers appreciate, that they do not have thgayding, . (2002): O Sdokahog kai T0 YAWOOIKG pudnua, oTo:
appropriate faculties for the confrontation of problems treg in the MpakTikd MaveAdviou Tuvedpiou, ZxoMKh [vion kai

school (success or abandonment) from these students. AiSaokahia omv Mpwropdduia Exmaideuan, A Topoc,
Teachers write: It interests me because | work in a school where th% Mav/pio lwavvivwy, 98"- 481-487 )

students with Albanian citizenship constitute the 70% of students.. wvotavrivou,  X.(1994): To oxoAeio WG YPUQPEIOKPATIKGG

Because in our school study students from other countries and | would like OPYQVIOUOG kal 0 pOAOG TOu eKTTaIBEUTIKOU OE auTdv, Abriva,

to learn ways of confronting the problems that have appead ekd. Gutenberg
“... Because in our society henceforth in our school the problem NikoAdou Zouldvva-M. (2001): O KoIVWVIKOG Kol OXOAIKOG
visible and in order to confront it we need briefing and prepardtion aTroKAEIoNOG. Katavénon SoPIKWwY aviooTATwyY. AIDAKTIKEG

We point out, that apart from the linguistic communication, their reflection ka1 peBodohoyikéc Tpoaeyyioeic, oTo: MPAKTIKE AlEBVOUC

includes also the question of operation or the interaction of cultural elements s,y e50i0 MNaida ac Etaiosiac EAAMGSoc. NaUTTAIo 8-
that each student brings. This is reported mainly by the pre-elementary 18VN02£JBUpiT(;]ug UTTI0 6\:{3?("(% TaIpelag s, Naumu

schoolteachers, where the ‘variety’ of territorial origin connected with t . ) . .
age group of students, is unbreakably related with the “problem” and'i “OUKTC,OV)‘OU’ AV' (2001)', Evvmx’povn ,Y“O?‘ps‘*’“m
intensified in the capital. EK1TG’I§£UOI']. ’ZI']TI’]}JG TONITIKA €mmAoyAG Kai OX1 povo, €kd.
In the second categoryteachers that want to be informed or acquire_  PNyopn, ABrva ) ) )
knowledge and dexterities regarding the issues, are reported in the “Mulfiavtagig, Z., (2002): O1 alayég 0Tn oUYXpOvN KoVwvia Kail n
Cultural Education” (37%). And here appears as a main reason the oxoAikfy pd@non, oto: lpakTikd MaveAArviou Zuvedpiou,
insufficient basic education and the “insufficient” briefing by the School ~ TxoAiki Tvioon «kai  Aidaockadia otnv  MpwToBdBuIa
Advisers or the other institutions and educational authorities. Ekmaideuan, A" Topog, Mav/pio lwavvivwy, oeA. 193-200
The interest that teachers have for such a type of social questions is
presented in our measurements intthied category as a third reason for ) o .
following-up these programs (7%). As teachers report, even if they do notAGGER B., The discourse of dominatiohicago, IL: Northwestern
serve in regions with potential multi-cultural schools they question theifniversity Press, 1992.

multi-cultural interestsriot only as educators but also as citizeAsiyhow, AvtHusser L., Essays in self-criticisnG. Lock (Trans.). London: NLB,
in spite of the fact appreciate that the follow-up of such programs helpi!manities Press, 1976. _

In the fourth category we included a variety of answers that emanated ARoNowITz, S. & Groux, H., Education under siegéVestport, CT:
from the groups from Athens. The persons from of high school teachd?§rgin and Garvey, 1987. o _ _ _
who participated, in order to acquire knowledge, so that they could face theARGYRis, C./ScHow, D., Organizational Learning, Reading: Addison-
problem of language. They also mentioned that their basic Universifyesley. 1978, 1996. R
degree did not qualify them in teachit@reek as a second language”  BARTOLOME, L. & Macepo, D., Dancing with bigotryNew York Palgrave
neither the knowledge for of behavior or discipline problems. MacMillan, 2001. _ _ _ _

The head teachers of schools answered that their reason was their briefingHErRrvHoLMES, C., Knowledge, power, and discourse in social studies
while aiming at the pedagogic support of personnel of their school ungducation. In K Weiler and C. Mitchell (EdsWhat schools can dpp.
Certain viewed this effort as an opportunity for communication, exchang®-115). Albany: SUNY Press, 1992. _
of opinions and discussion with other colleagues. EacLeTon, T., Criticism and ideologyLondon, UK. Verso. Dalin, P.

We also had “humorous” answers such hepes springs eterndl (1986): Organisationsentwicklung als Beitrag zur Schulentwicklung.
with reports in the recycling of innate problems of Greek educationifnovationsstrategien fir die Schule, Paderborn, Verlag Ferdinand
system. Schoéningh, 1976. _

Finally, we appreciated that it is particularly important that we mention DALN, P./Rust, V.D., Can Schools Learn? Berkshire: Nfer - Nelson,
the proposals of the teachers of our sample, regarding their training: . ) )

1. The training programs are turned in strategic or instructive approachesPARDER, A., Reinventing Paulo Freire: A pedagogy of lo@aulder,
focused on more with the sample and practical applications in multicultufa@: Westview Press, 2002. _ _
schools Dewey, J., Experience and educatioilew York: Macmillan Co. 1938.

2. Training programs should last more hours and they should be repeateduropean Commission. Directorate-General for Education and Culture.
at the duration of school year with various forms (sample meeting§nplementation of “Education & Training 2010” Work Programme. Working
seminars etc) Group “Improving education of teachers and trainers”. Progress Report,

3. Reformation of the curriculum of the obligatory education. It shouldNovember 2003. Brussels: European Commission, 2003, 57 p.
specifically include elements, which will incorporate the language, the Eurydice. The teaching profession in Europe: Profile, trends and
culture, historical and social information (morality and customs, clothing‘f,oncems- Report I: Initial training and transition to working life. General
diet etc). Moreover, the role the University answering israportant ~ lower secondary education. Key topics in education in Europe, volume 3.
and essential one, because it can create in the growth of such progr&ssels: Eurydice, 2002b.
and methods and researches. FoucauLt, M., The care of the self Rlurley (Trans.). New York Vintage

4. There should be developed approaching strategies on how a reciprdé@pks. 1986. N o _
confidence is constructed between tsehool community” and the  FRaser J.,Reading, writing, and justice: School reform as if democracy
family of students, so that we could develop an effective communicatidiatters.Albany: SUNY Press. 1997. N
that will help in the effective school operation and the school success ofGIRoux, H., Theory and resistance: A pedagogy for the opposition.
students. Westport, CT: Bergin & Garvey, 1983.

5. The programs should ihale the Didactics of Teaching Greek as a GREeng M., The dialectic of freedomNew York Teachers College
second language for the linguistic course and there should more resedtédss, 1988.
studies in the already existing instructive material for the multi-cultural Hasermas, J., The theory of communicative actioml. 1. T. McCarthy
schools. (Trans.). Boston, MA: Beacon Press, 1984.

JOURNAL OF SCIENCE EDUCATION 7



Hasermas, J., The theory of communicative actiofol. 2. T. McCarthy UNESCO. World Education Report 1998. Teachers and teaching in a

(Trans.). Boston, MA: Beacon Press, 1987. _ changing world. Paris: UNESCO, 1998, 167 p.
LatHer, P., Troubling clarity: The politics of accessible languatgevard Wenzel, H. Neue Konzepte zur padagogischen Schulentwicklung und
Educational Reviewg6 (3), 525-545, 1996. die Qualifizierung der Akteure, in: Keuffer, J. / Kriiger, H. H./Reinhardt,
Leonarpo, Z., Ideology, discourse, and school reforifestport, CT: S /Weise, E./Wenzel, H. (Hrsg.): Schulkultur als Gestaltungsaufgabe,
Praeger, 2003b. Partizipation - Managment - Lebensweltgestaltung, Weinheim, Deutscher

OECD. Education at a Glance - OECD Indicators. Paris: OECD, 1998tudien Verlag, S. 241-260, 1998.
Proest, G.J., Organisation, Strukturen, Lenkungsinstrumente und

Entwicklungsperspektiven, Landsberg, Verlag moderne Industrie, 1992.
UNESCO. UNESCO/ILO Recommendation concerning the Status of

Teachers. What it is? Who should use it? Paris: UNESCO, 1996, 8 p.
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INTRODUCTION OSU-M students who complete the M.Ed. licensure program and pass
This paper describes a two-pronged system of evaluating future teact@rsxis Il are granted an entry year provisional teaching license that is valid
in a graduate-level teacher licensure program in the state of Ohio in fbe two years. During that time they are required by the state of Ohio to

United States. The program integrates both external (state-required, federgdlys the Praxis Il exam. Praxis Ill (Classroom Performance Assessments)
recommended) modes of assessments as well as internal, progssess the skills of beginning teachers in classroom settings. The framework

assessments to bring about positive teacher growth. of knowledge and skills for a beginning teacher consists of 19 assessment
criteria in four interrelated domains. See Appendix A. These domains
EXTERNAL ASSESSMENT embrace the teaching and learning experiences of the beginning teacher,

The external assessments rely on the Praxis Series of Professidngluding instructional planning, creating a learning environment,
assessments for Beginning Teachers, developed by the Educational Testisgguction, and teacher professionalism. Praxis Ill aims to recognize the
Service (ETS) in Princeton, New Jersey. The three categories adntrality of the teaching context as well as the many diverse forms that
assessments in The Praxis Series correspond to the three levelgxeellent teaching can take. The Praxis Ill exam uses three means of
teacher development: (1) entering a teacher training program, Praxiaskessment: (1) direct observation of classroom practice; (2) review of
assesses academic skills (reading, writing, and mathematics skills); @)cumentation prepared by the teacher; (3) and interviews. OSU-M
licensure for entering the profession, Praxis |l assesses subject angawides support for Praxis Ill to its OSU-M M.Ed. students when they
(knowledge of the subjects candiates will teach, general and subject-spedifie in the program through the activites and assessments mentioned above.
pedagogical skills and knowledge, pedagogy, and the principles of teach@§U-M also provides informal support for Praxis Ill to its OSU-M M.Ed.
and learning), and; (3) in the first year of teaching, Praxis Ill assessgaduates once they are in their teaching positions.
Classroom performance. (the skills of beginning teachers in classroom
settings). For a list of Praxis Series examinations, and for the requiremeMt$STIFICATION OF THE INSTRUMENTS USED IN THE
for the state of Ohio for 2004-5, see http://www.ets.org/praxis/prxoh.htnfEXTERNAL ASSESSMENT

ETS acknowledges that the Praxis Series for teacher licensure is a gateway
DESCRIPTIVE OVERVIEW OF HOW EXTERNAL to the profession and thus a form of high stakes testing. Failing any part of
ASSESSMENT IS CONDUCTED the series results in the delay or termination of one’s career choice.
Praxis | (Academic Skills Assessments) is designed to be taken early iNevertheless, ETS maintains that its tests conform to the Standards for
student’s undergraduate experience. Students at The Ohio State UniveiSidycational and Psychological Testing (American Educational Research
at Mansfield (OSU-M), however, follow a slightly different path in academig\ssociation, 1999), have been developed with state-of-the-art techniques,
skills assessment. In place of of Praxis I, they take the Graduate Recand are thus valid. For more on this see Validity of Licensing Tests at http:/
Exam (GRE) at the end of their undergraduate experience. Neverthelgfp,ets.org/pub/tandl/validity.pdf
both tests measure reading, writing, and mathematics skills, and are made
available by the ETS through either a paper-based or computer-batT ERNAL ASSESSMENTS
format. Examples of the Praxis | and GRE tests for 2004-5 can be foundrae internal assessments are specific to the integrated teacher education
ETS website and at http://www.ets.org/praxis/prxtest.html#ppst. program at OSU-M. OSU-M offers the future teacher a highly-ranked and
Praxis Il (Subject Assessments) measures candidates’ knowledge of itheovative teacher education program leading to a Master of Education
subjects they will teach, and general and subject-specific pedagogical skiWsEd.) and preparation for an entry provisional 2-year state license in
and knowledge. Students in the OSU at Mansfield take the Praxis Il exafesrly Childhood (Grades PreK-3) or Middle Childhood (Grades 4-9).
after they have been accepted in to the M.Ed. program, and during the tfihlé OSU-M Department of Teaching and Learning staff consists of eight
or fourth quarters of the six quarter teacher licensure program. This timifggulty members. The OSU-M mission is the preparation of professionals
insures that they have completed the relevant undergraduate course wyhil are have a deep knowledge of subject matter, pedagogy, and of teaching
in the subjects they will teach (Science, English, Social Studies, Math, afiderse and special populations. The program also stresses curricular
related subjects), as well as the general and subject specific pedagigggration, and teaching in ways that are reflective, student-centered and
courses in the licensure program. ETS makes Praxis Il available agevelopmentally appropriate. Working together, OSU-M faculty and
paper-based test. Examples of the Praxis Il tests for 2004-5 can be fostutlents create a community of learners whose varied interests and concerns
at http://www.ets.org/praxis/prxtest.html#ppst. OSU-M faculty are kemtontinually advance both personal and professional knowledge regarding
abreast of how students are faring on the Praxi Il exarmdst cohorts how best to educate all children. Program themes include: (1) developmental
more than 90% of the students pass the assessment on their first try, andslies in teaching and learning; (2) varied meaning and implications of
pass before they exit the program. integrated curriculum; (3) sociocultural issues in teaching and learning; (4)
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